Monumental Stories:

A level 5 social studies resource for
teachers and students

ACTIVITY 1: FREEDOM FIGHTERS TeachersO Note

LEARNING INTENTION

LEARNING PROCESSES

When students have completed

this activity, they will have increased
their knowledge of the meaning and
implications of the concepts of Osocial
justiceO, Ofreedom of the individualO,
and Ohuman rightsOand will have
written their own definitions.

TIPS FOR TEACHERS

Inquiry. Students will demonstrate skills

as they:

© establish a framework for inquiry;

© collect and record information
from a range of primary and
secondary sources.

@© Because this is an introductory activity,
encourage your students to focus on their own
experiences. This will help to give relevance to
later activities where they will consider the
experiences of others.

© Be aware that students can offer a wide and
diverse range of personal experiences. See
OQuality Teaching for Diverse Students in
Schooling: Best Evidence SynthesisO by Adrienn
Alton-Lee. This report can be found in the
topical issues section of the Ministry of
EducationOs website, www.minedu.govt.nz

© Some notes on terms, which may be useful when
building definitions:

human rights: There is much debate around
the definition and extent of human rights. The
term is often linked with the concept of social
justice and can describe peopleQs civil and
political rights, which may be written into a

bill of rights. It can also describe basic economic,
social, and/or cultural rights, for example, the
right to food, clothing, housing, medical care,
and education and the right to express beliefs.

social justice is a broad term. It includes:
social, political, educational, legal, economic,
and other human rights of people; the view
(which may be made into a rule or law) that a
person cannot be discriminated against on the
grounds of religion, sect, belief, gender, colour,
caste, wealth, or social status.

Some questions that might help your students
with their definitions are:

In what ways might a personOs views on justice,
rights, and freedoms change depending on their:
© gender;

© age;

@ level of education;

© wealth and/or ability to earn money;

% health and/or access to healthcare;

© nationality;

© culture;

© religion;

© abilities or disabilities;

© power over others?

In what ways might a personOs views on justice,
rights, and freedoms in their personal life change
when applied to;

a local context;

a national context;

a global context?

Why might their views change?



Monumental Stories: A level 5 social studies resource for

teachers and students

ACTIVITY 1: FREEDOM FIGHTERS TeachersO Note

WHAT YOU NEED

| ] A brief biography of a person who has sought, | | A blackboard or whiteboard or large sheets of
or is seeking, social justice and human rights. paper for writing down ideas and forming
Choose one appropriate to the needs and definitions.
interests of your students.

Many of the online biographies contain subjects
that might be suitable, for example: Mary Ann
Muller, Kate Sheppard, Meri Mangakahia, Te
Puea H'rangi, Mabel Howard, Whina Cooper,
and others. Further resources might offer other
historical or contemporary figures such as
Nelson Mandela or Martin Luther King.

WHAT YOU LOOK FOR WHAT NEXT?
@ Can your students identify a human rights @ Go to Activity 1: Freedom Fighters.
landmark for New Zealand? @ If you have completed both diagnostic
© Can they identify rights that are important to Z(:]tIVItIeS, go to Activity 3: Plotting for
ange.

them and give a clear explanation of why those
rights are important to them?



Monumental Stories

ACTIVITY 1: FREEDOM FIGHTERS Student Instructions

PURPOSE WHAT YOU DO

When youf)ve comp|eted this activity, From the timeline on the Monumental Stories

youOll have a better idea of what the "°Mepage, choose a brief biography of someone
. N who has sought, or is seeking, social justice and

concepts of Osqmal jUS‘tlceO, Ofreedo'm human rights, for example, Mary Ann Muller, Kate

of the individualO, and Ohuman rightsO  Sheppard, Meri Mangakahia, Te Puea H'rangi,

mean, and youOll have started to shapé/abel Howard, Whina Cooper.

your own definitions. From the information in the biography and any
other relevant information you can find, complete
the Freedom Fighter diagram.

What freedom did this
person fight for?

Why? (What needed
to change?)

Is this area of social justice
or human rights still an issue today?
Explain why or why not.




Monumental Stories

ACTIVITY 1: FREEDOM FIGHTERS Student Instructions

© Choose a current social justice issue D one that you are aware of in New Zealand, or in the world,
today. (You could use the social justice/human rights issue related to the person you have chosen
if you think the issue is still relevant today.)

© Construct a KTDN chart as follows:

A current social justice/
human rights issue:

What | Know about =~ What | Think | know What | DonOt know ~ What | Need to know
this issue: about this issue: about this issue: about this issue:

© Keep this chart handy to refer to, add to or change, as you work through the rest of this resource.



Monumental Stories

ACTIVITY 1: FREEDOM FIGHTERS Student Instructions

Keep the KTDN chart handy to refer To help kick-start your definitions, you could:

to, add to, or change, as you work © brainstorm words that might help you to
through the rest of this resource. describe the key terms;

. ) @® try describing what it is not B for example,
With the person next to you, begm to how you would know you didnOt have a particular
define these key terms: right or freedom;

Contribute your definitions to a class definition.
Keep working on your definitions as you work

social justice _
through this resource.

freedom of the individual

human rights




A level 5 social studies resource for
teachers and students

ACTIVITY 2: ITOS MY RIGHT TeachersO Notg

LEARNING INTENTION LEARNING PROCESSES

When students have completed this  Inquiry. Students will demonstrate skills
activity, they will be able to identify ~ as they:

at least one human rights landmark @ establish a framework for inquiry;
in New Zealand, and will have increased @ collect and record information

their knowledge of some of the rights  from a range of primary and

Monumental Stories:

they enjoy. secondary sources.
TIPS FOR TEACHERS WHAT YOU NEED

© Because this is an introductory activity, you should | | An example of a landmark that reflects the
encourage your students to focus on their own establishment of a right for New Zealanders.
experiences. This will help to give relevance to Choose one appropriate to the needs and
later activities where they will consider the interests of your students.

experiences of others. Some examples among the Landmarks for New

© Clarify the meanings of the rights itemised so that ~ Zealand Women are:
students have clear understandings before making @ voting rights

their selection. 1852 Constitution Act
1867 Municipal Corporations Act

© Be aware that students can offer a wide and diverse 1893 Electoral Act

range of personal experiences. See OQuality Teaching
for Diverse Students in Schooling: Best Evidence @ employment rights
SynthesisO by Adrienne Alton-Lee. This reportcan 1873 Employment of Females Act

be found in the topical issues section of the 1894 Industrial Conciliation and
Ministry of EducationOs website, Arbitration Act
www.minedu.govt.nz 1972 Equal Pay Act

© Keep the findings from this activity handy; they

will be used, and built on, in later activities. © education rights

1877 Education Act
@© Further online resources for this activity are

available from the Monumental Stories website ~© matrimonial rights )
under Eurther Resources. 1884 Married WomenOs Property Act

1976 Matrimonial Property Act.

|| Either a copy of the New Zealand Bill of Rights
Act 1990, which is available at

www.oefre.unibe.ch/law/icl/nz01000.html

or the selection of rights provided here.




A level 5 social studies resource for
teachers and students

ACTIVITY 2: ITOS MY RIGHT TeachersO Notg

Selection of rights, based on New Zealand Bill of Rights
© The right to participate in government (including the right to vote)
© The right to a fair trial

@ The right to practise your religion or belief

Monumental Stories:

@ The right to freedom of expression, including the freedom to receive
information and opinions of any kind in any form

© The right to freedom of thought, conscience, religion, and belief
@ The right to freedom of association
© The right of peaceful assembly

© The right to freedom of movement and residence in New Zealand
and to enter and leave

@ The right to freedom from discrimination

@ The rights of ethnic, religious, or linguistic minorities in New
Zealand to enjoy the culture, to profess and practise the religion,
or to use the language, of that minority

© The right to be secure against unreasonable search or seizure,
whether of the person, property, correspondence, or otherwise

© The right not to be arbitrarily arrested or detained

© The right not to be deprived of life except on such grounds as are
established by law and are consistent with the principles of
fundamental justice

@ The right not to be subjected to torture or to cruel, degrading, or
disproportionately severe treatment or punishment

@ The right not to be subjected to medical or scientific experimentation
without your informed consent

© The right to refuse to undergo any medical treatment



. . A level 5 social studies resource for
Monumental Stories: teachers and students

ACTIVITY 2: ITOS MY RIGHT TeachersO Notg

WHAT YOU LOOK FOR WHAT NEXT?

@ Can your students identify a human rights © Go to Activity 1: Freedom Fighters.
landmark for New Zealand? @ Ifyou have completed both diagnostic activities,

@ Can they identify rights that are important to go to Activity 3: Plotting for Change.
them and give a clear explanation of why those
rights are important to them?



Monumental Stories

ACTIVITY 2: ITOS MY RIGHT Student Instructions

PURPOSE WHAT YOU DO

When youf)ve completed this activity, Part1: Alandmark of New Zealand rights
youOll be able to identify at least one choose a landmark that reflects the establishment
human rights landmark in New Zealand of aright in New Zealand.

and will have an idea of some of the  some examples among the Landmarks for New
rights you enjoy. Zealand Women are:

© voting rights
1852 Constitution Act
1867 Municipal Corporations Act
1893 Electoral Act

© employment rights
1873 Employment of Females Act
1894 Industrial Conciliation and
LANDMARK HIGHLIGHTS DIAGRAM Arbitration Act
1972 Equal Pay Act
From the information about the landmark youOve
chosen, fill in the Landmark Highlights diagram: @ education rights
1877 Education Act

© matrimonial rights
1884 Married WomenOs Property Act
1976 Matrimonial Property Act.

Name of landmark

What might life in
New Zealand be like fo
that group today without
that right?

Who did
it target?

AN} What right did
it grant?




Monumental Stories

ACTIVITY 2: ITOS MY RIGHT Student Instructions

Part 2: The New Zealand Bill of Rights
Look at the New Zealand Bill of Rights or the list of rights provided with this activity and choose a
maximum of five rights that are especially important to you.

For each right youOve chosen, use pictures, words, or symbols to illustrate or describe the right and then
explain why it is important to you, as follows:

My chosen rights lllustrations (pictures, words, or symbols) | This right is important to
me because ...

Something to Think About ...
We assume today that these rights are ours, but how did we get them, and who contributed?



A level 5 social studies resource for
teachers and students

ACTIVITY 3: PLOTTING FOR CHANGE TeachersO Note

Monumental Stories:

KEY UNDERSTANDINGS
® People seeking social justice and human rights work together, and contribute,
in different ways.

© Seeking and maintaining social justice and human rights requires perseverance,
tenacity, and strong belief systems.

© Governments and institutions have a role in ensuring that peopleOs human rights
are respected and maintained.

LEARNING INTENTION LEARNING PROCESSES

After completing this activity, students Social Decision Making. Students will
will be able to identify some of the demonstrate skills as they:
strategies, processes, and tools people
use when pressing for change in relation
to social justice and human rights.

© identify a range of problems
associated with an issue and identify
underlying problems;

© generate a range of possible solutions;

© plan possible actions in relation to
identified problems or issues and
identify the likely consequences of
these actions.

TIPS FOR TEACHERS WHAT YOU NEED

@ Before doing this activity, make sure your || Learning materials to illustrate the ways people
students have done both diagnostic activities. press for change in relation to social justice

© This activity links to Activity 4: Snapshots of and human rights, for example:
Change, Activity 5: The Ballot Box Challenge, @ the Trail of Light biographies (examples that
and Activity 6: People Today. illustrate the use of strategies, processes, and

tools include: Mary Ann Muller, Kate Sheppard,
Anna Stout, Meri Mangakahia, Elizabeth
McCombs, Ethel Benjamin, Elizabeth Gunn,
Te Puea H'rangi, Doris Gordon, Mabel Howard,
Whina Cooper, Iriaka RStana, ErihSpeti Rehu-
Murchie, Eva Rickard, Te Arikinui Te
Atairangikaahu, Penny Jamieson).

© the Landmarks for New Zealand Women.

© any offline materials that you have available.



. . A level 5 social studies resource for
Monumental Stories: teachers and students

ACTIVITY 3: PLOTTING FOR CHANGE TeachersO Note

WHAT YOU LOOK FOR WHAT NEXT?

© Can your students identify some of the strategies, @ Go to one of the following activities:
tools, processes, skills, and personal Activity 4: Snapshots of Change
characteristics used in making changes related  Activity 6: People Today.
to social justice and human rights?

@ If you have completed these activities, go to

@ Do they show this understanding in their Activity 7: The Monumental
flow diagram? Achievement Awards.



Monumental Stories

ACTIVITY 3: PLOTTING FOR CHANGE Student Instructions

PURPOSE

When youOve completed this activity, youOll be able to identify some of the
strategies, processes, and tools that people use when pressing for change in
relation to social justice and human rights.

WHAT YOU DO
@ Choose an example of a person or persons @ List the way your chosen person pressed for
pressing for change in relation to social justice  change and the strategies, processes, and tools
and human rights. they used. Some examples are: collaboration,
publicity, letter writing, approaching authorities,
" holding meetings and presenting petitions to
change laws.

For example: Mary Ann Muller, Elizabeth McCombs
Ethel Benjamin, Iriaka RStana, ErihSpeti Rehu-
Murchie, Eva Rickard, Te Arikinui Te
Atairangikaahu, Penny Jamieson. ® Use your list to make a flow diagram similar to
the one below so that it shows: the change
process; the strategies, processes, and tools;
the personOs skills* and personal characteristics**
that helped make the strategies or tools effective;

and the result(s) the person achieved.

Strategy used

Strategy used

Skill or characteristic

Skill or characteristic

Skill or characteristic o Skill or characteristic (1]

Strategy used ® | | Strategy used o

* For example, the skills needed when holding a public meeting might include public speaking, knowing
how to conduct a meeting and confidence.

** Examples of personal characteristics include tenacity, perseverance, patience, confidence, adaptability,
resilience, charm, humour, cunning, and quick thinking.



A level 5 social studies resource for
teachers and students

ACTIVITY 4: SNAPSHOTS OF CHANGE TeachersO Note

Monumental Stories:

KEY UNDERSTANDINGS
© Change, or lack of change, in the area of social justice and human rights has

implications and consequences for people.

LEARNING INTENTION LEARNING PROCESSES

After completing this activity, students Inquiry. Students will demonstrate skills
will have a better knowledge of some as they:

of the people who sought social justice @ collect and record information from
and some of the consequences of their a range of primary and secondary
actions on the lives of people. sources;

@ process information, using appropriate
conventions and establishing the
relevance of information;

© make a range of valid generalisations
supported by evidence.

TIPS FOR TEACHERS WHAT YOU NEED

© Before doing this activity, make sure your You need access to the online activity Snapshots
students have satisfactorily completed both ~ of Change for your class.
diagnostic activities and Activity 3: Plotting
for Change.

@ This activity features online interactive learning
materials for students.

© Have a printer set up ready to print the studentsO
chosen snapshots, which they will use in the
offline follow-up part of the activity.

WHAT YOU LOOK FOR WHAT NEXT?
@ Do your students show an awareness of some® Go to one of the following activities:
of the people who sought change? Activity 5: The Ballot Box Challenge

© Can they identify, in the snapshots provided, Activity 6: People Today.

why change was needed and its effect on people

at the time? @ If you have completed all these activities,

go to Activity 7: The Monumental
@ Can they identify the effect, in their own lives, Achievement Awards.
of the change they chose to investigate further?
Do your students show an awareness of some
of the people who sought change?



Monumental Stories

ACTIVITY 4: SNAPSHOTS OF CHANGE Student Instructions

PURPOSE

When youOve completed this activity, you will have increased your knowledge of
some of the people who have sought social justice in New Zealand and some of
the consequences of their actions on peopleOs lives.

WHAT YOU DO
@ Access the online activity Snapshots of Change® Choose and print one snapshot to investigate
and work through the onscreen instructions. further, using the following template.

Place snapshot image here.

The change relating to this snapshot is:

Some of the ways the change affected people at the time were:

The change needed to happen because:

Some of the ways that the change affects me now are:




A level 5 social studies resource for
teachers and students

ACTIVITY 5: THE BALLOT BOX CHALLENGE TeachersO Note

KEY UNDERSTANDINGS
© People have a range of reasons for seeking social justice and human rights.

Monumental Stories:

© People seeking social justice and human rights work together and contribute
in different ways.

© Seeking and maintaining social justice and human rights requires perseverance,
tenacity, and strong belief systems.

® Governments and institutions have a role in ensuring that peopleOs human
rights are respected and maintained.

LEARNING PROCESSES LEARNING INTENTION
Values Exploration. Students will When students have completed this
demonstrate skills as they: activity, they will be able to identify

and explain their choices of tools and/or
strategies used during the process of
achieving votes for women and will be
able to apply those tools and/or
strategies to a social justice issue of
the twenty-first century.

© establish criteria to evaluate values
positions;

© demonstrate how groups may share
some values and agree to differ about
others.

Social Decision Making. Students will
demonstrate skills as they:

@ identify a range of problems associated
with an issue and identify underlying
problems;

© generate a range of possible solutions;

© plan possible actions in relation to
identified problems or issues and
identify the likely consequences of
these actions.



A level 5 social studies resource for
teachers and students

ACTIVITY 5: THE BALLOT BOX CHALLENGE TeachersO Note

Monumental Stories:

TIPS FOR TEACHERS WHAT YOU NEED
© Before doing this activity, make sure your You need access to the online activity the Ballot
students have successfully completed both ~ Box Challenge for your class.
diagnostic activities, Activity 3: Plotting
for Change, and Activity 4: Snapshots of
Change.

@ This activity requires students to work in pairs
or in paired groups.

WHAT YOU LOOK FOR WHAT NEXT?
@ Can students complete the online challenge and @ Go to Activity 6: People Today.
explain their choices of tools and/or strategies?

@® If you have completed all the previous activities,
go to Activity 7: The Monumental
Achievement Awards.

@ Can they identify an issue of social justice or
human rights that is relevant today?

© Can they find twenty-first century equivalents
of the tools and strategies they chose during
the challenge and apply them to their chosen
issue?



Monumental Stories

ACTIVITY 5: THE BALLOT BOX CHALLENGE Student Instructions

PURPOSE

When youOve completed this activity, youOll be able to identify and explain the
tools and/or strategies youOve chosen during the challenge and youOll be able to
apply those tools and/or strategies to an issue of social justice or human rights

in the twenty-first century.

WHAT YOU DO
In pairs, or in two groups, do the online activity ~ Extension Activity
the Ballot Box Challenge. Make your own OchallengeO using your chosen

modern-day issue. For example you could:

When you have completed the challenge, copy
down or print out the information about the © design your own version of the online challenge
choices you made. by identifying the modern-day obstacles and

the tools and/or strategies that might be used
Then choose one issue of social justice or human  to overcome them;
rights that is relevant today, for example, childrenOs
rights (child labour, equal access to education,
protection from harm), basic human rights (food,

@ turn the obstacles and the tools and/or
strategies into a card game;

clean water, education, medical services), © create a board game where the obstacles are
employment rights, treatment of immigrants, or Ogo backO spaces and the tools and strategies
political freedom. are Ogo forwardO spaces.

Fill out the template on the next page to apply
the three tools and/or strategies you used during
the Ballot Box Challenge to the twenty-first century.
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ACTIVITY 5: THE BALLOT BOX CHALLENGE

Student Instructions

The issue of social justice or human rights in the twenty-first century that I/'we have chosen is:

Tool or strategy
I/we used in the

A modern day equivalent
of that tool or strategy

Reason(s) why this tool or
strategy is useful in the

How I/we might use the
tool or strategy for this

Ballot Box (In some cases the tool twenty-first century issue
Challenge or strategy may be the same
as it was in the
Ballot Box Challenge.)
o
2]
(3]




A level 5 social studies resource for
teachers and students

ACTIVITY 6: PEOPLE TODAY TeachersO Note

KEY UNDERSTANDINGS
© People have a range of reasons for seeking social justice and human rights.

Monumental Stories:

© People seeking social justice and human rights work together and contribute
in different ways.

© Seeking and maintaining social justice and human rights requires perseverance,
tenacity, and strong belief systems.

© Change, or lack of change, in the area of social justice and human rights has
implications and consequences for people.

LEARNING PROCESSES LEARNING INTENTION

Inquiry. Students will demonstrate skills In completing this activity, students

as they: will demonstrate their ability to plan

© establish a framework for inquiry;  and carry out an interview that

© collect and record information provides information about a change
from a range of primary and in relation to:

secondary sources;

© process information, using appropriate
conventions and establishing the
relevance of information;

© make a range of valid generalisations
supported by evidence;

© communicate findings clearly

and concisely, using conventions
© Make sure your students have successfully

approprlate' to Fhe mode completed both diagnostic activities and
of communication. Activity 3: Plotting for Change.

© social justice and human rights, as
experienced by the subject of the
interview;

@ the effects of that change on the
subject and their community.

TIPS FOR TEACHERS
Before doing this activity:

© Check that students understand interview
WHAT YOU NEED — : techniques. (For more information refer to the
You need access to groups or individuals in your guidelines contained in OTalking History: A

community who have witnessed or experienced Short Guide to Oral HistoryO [Hutching, Bridget
significant change in relation to social justice and Williams Books, 1993].)

human rights, for example, an older person, a
person who has fought for MSori rights, or an
immigrant.

© Be aware that interview subjects may offer a
wide and diverse range of personal experiences.
Ensure that students share this awareness and
act accordingly. See OQuality Teaching for
Diverse Students in Schooling: Best Evidence
SynthesisO by Adrienne Alton-Lee. This report
can be found in the topical issues section of
the Ministry of EducationOs website;
www.minedu.govt.nz



. . A level 5 social studies resource for
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ACTIVITY 6: PEOPLE TODAY TeachersO Note

WHAT YOU LOOK FOR WHAT NEXT?

© Are your students able to select a suitable person @ Go to Activity 4: Snapshots of Change.

to interview, and can they form appropriate
guestions for their interview? @® If you have completed this activity
go to Activity 7: The Monumental

© Does their interview provide information about .
Achievement Awards.

the personQOs experience of change and its impact
on them and their community?
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ACTIVITY 6: PEOPLE TODAY Student Instructions

PURPOSE

When youOve completed this activity, you will have shown that you can plan and
carry out an interview to get information about a change that someone has
experienced in relation to social justice and human rights and about the effects
of that change on that person and their community.

WHAT YOU DO

@ Form a group to plan and carry out an interview @ What effects or consequences did that change
with a person (or persons) in your community have on the person? For example, in what ways
who have witnessed or experienced changes in  did it make their life different? How did they
relation to social justice and human rights. feel about it? Was there a cost involved, for

example, higher taxes, loss of other freedoms

or choices, or social upheaval?

@® In your group, decide and write down what you
will look for when:
© What individuals and/or groups were involved

@ identifying a suitable person to interview about .
in the change?

their experiences related to social justice and
human rights; © How did the change begin?

© making a list, before the interview, of appropriate @ What process was used?

questions you might ask; © What strategies were employed?

@ requesting the interview; @ Is the change being maintained, protected,

@© carrying out the interview; and/or advanced? If so, how? If not, why not?

© using the information from the interview. © Be prepared to listen to the answer to each

® Now choose someone to interview about their guest|on. and, if necessgry, to draw out more
information before moving on to your next

experiences of change related to social justice | q .
and human rights. ,,,,,,P,?@?,,,,g%ﬁtppf ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

Remember that the person may not have been9,9?‘,@,99?@?,!T?TY',?,Y‘,’: ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

a leader themselves but will have experienced @ Choose how to present the results of your
the implications and consequences of change.  interview most effectively. For example,

O Prepare the questions you want to cover in the you might:

interview by identifying the OwhatO, OhowO, and® contribute to a Monumental Stories book in
OwhoO of the change(s). To help do this, think  your school or local library;

about the following questions: © make a Trail of Light wall display for

© What changed? (What were the ObeforeO and  your community;

g D situations? , ,
OafterO situations?) © write a newspaper article for your class, school,

@ Is it a Ochange related to social justice and or local paper, or prepare a radio talk (school
human rightsO according to your shared or local radio station), about the person you
definitions developed during this unit? interviewed.

@ What effects or consequences did that change NOTE: Make sure you have the personOs permission
have on society in general? before making any public display or broadcast.






